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Abstract 
 

The study explored the students’ language attitude, language learning strategies, and language exposure in relation to 

their grammatical competence. Likewise, it also probed the correlation and the combined and singular influence of the 

variables. Lastly, this study identified the best fit model for grammatical competence. By means of quantitative-causal 
method, there were 400 respondents identified through proportional percentage sampling. Product-Moment 

correlation and multiple-linear regression were used to analyze the correlation and regression analysis. Also, the use 
of SEM strengthened the integrity and rigor of the research because the analysis goes through the steps of model 

specification, model estimation, and model evaluation. Results revealed that the level of Students’ Study Attitude and 

language learning strategy areHigh;the level of Students’ Language Exposure is Moderate; the level of Students’ 
Grammatical Competence is High; there is a significant relationship among Attitude, Language Learning Strategy, and 

Exposure to Grammatical Competence; there is a combined influence among Attitude, Language Learning Strategy, 

and Exposure to Grammatical Competence.  But there is no singular influence among the variables. The best fit model 
indicates that the grammatical competence is strongly influenced with Language Learning Strategy and Language 

Exposure.  
 

Keywords: Language and Linguistics, Structural Model, Grammatical Competence, Language Attitude, Learning 

Strategies, Language Exposure 
 

1. Introduction 
 

Grammatical skill is a problem of employment in developing countries (Foundation for Young Australians, 2012; 

Kavanagh & Brennan, 2008). The existence of this problem was further confirmed by Hernandez (2015) as he 

mentioned that Mckinsey and Company showed a study that only 13 percent of graduates from emerging countries are 

suitable for employment in global companies due to lack of skills in English of which Philippines is one. One concrete 

study on the English language proficiency of graduating business and education students in Metro Manila are at the 

basic level only. This level of proficiency indicates that the person hardly understands native English speakers.  

(Macasinag, 2001;Cervantes, 2002). 
 

These problems in learning English language are considered perennial in the field of language teaching. Dornyei (2005) 

raised these concerns and pointed out that there are variables to consider in language performance. He believes the ―the 

measurement of attitudes towards language in one way or another is likely to remain an indispensable background 

variable component on L2 studies focusing on language performance‖. Grammatical competence has long been studied 

by numerous researchers. The studies of Collins and Bissell (2010) have emphasized that proper grammar is crucial for 

effective communication. Students demonstrated a limited grasp of the language, struggling with such issues as the 

distinction between ―it's‖ and ―its.‖ Women performed better than men at the beginning of the semester, but the gap 

later narrowed. There was a correlation between self-efficacy (confidence in one's ability to perform a particular task) 

and grammar ability at the end of the semester.  
 

Moreover, studies from Barraquio (2015) and Labuan (2015) investigated the grammatical errors committed by 

students and its relationship to their English language exposure resulted to a conclusion that students with high 

exposure to English language have significantly less frequency in their writing errors specifically in fragments, 
parallelism, punctuation, and verb tense (Masangya & Lozada, 2009).The results of these studies suggest that students 

encounter problems with basic grammatical rules in English such as verb tenses, subject-verb agreement, prepositions, 

morphology, verbs, articles, and pronouns. These results also shed light on the process through which ESL learners 

internalize the grammatical rules of English as a target. 
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These studies also show that learning English as a second language among students has been a perennial problem. After 

reading several research related to problems in English language learning, still none of these was utilized to confirm 

what really is the definite reason behind the difficulty of the students to achieve a desirable competence in the use of 

the English language. This then gave the researchers the interest to study on the possible interplay of students‘ attitudes, 

language learning strategies, exposure, and grammatical competence as she considers this necessary in order to address 

the English language acquisition of university students.   
 

Because of the literatures that the researchers had come across which are related to the relationship of the independent 

variables, students‘ attitudes, language learning strategies, and exposure to the dependent variable, grammatical 

competence, this paper was conceived. Though there were relationship studies on these variables, the researcher had 

not come across a study involving all the variables in a single study. This makes this study different from those studies 

on bivariate relationships. This study involves four variables in one setting making it a contribution to the pool of 

knowledge.  
 

1.1. Research Objective 
 

This study explored a structural model on the grammatical competence of students.  Particularly, this study investigated 

the following objectives: 
 

1.  To ascertain the level of study attitudes of students; 

2. To ascertain the level of language learning strategies of students in English; 

3. To ascertain the level of language exposure of students in English; 

4. To ascertain the grammatical competence of students in English; 

5. To determine the significant relationship between: 

5.1. study attitudes and grammatical competence of students 

5.2. language learning strategies and grammatical competence of students 

5.3. language exposure and grammatical competence of students 

6. To determine the combined and singular influence of study attitudes, language learning strategies, and language 

exposure on the grammatical competence of students 

7.  To determine the best fit model of grammatical competence of students in English 
 

2. METHOD 
 

2.1. Participants and Procedure 
 

The data came from the sample size of 400 respondents who were selected through stratified sampling using Slovin‘s 

formula at 0.05 level of significance. This study utilized the quantitative causal method in research as this employed 

gathering varied quantitative data on Student‘s study attitudes,language learning strategies, language exposure, and 

grammatical competence as variables. On the vein of the best fit model, Structural Equation Model was used. 

Compared to other statistical methods, structural equation modeling is a more complex method of data analysis where it 

determines a structure for the covariance between the observed variables, providing the alternative name covariance 

structure modeling, thus, offers a more meaningful and valid results (Byrne, 2013). This is an advanced multivariate 

technique to examine multiple dependence relationships between variables simultaneously.  
 

Using SEM in this study strengthened the integrity and rigor of this research because the analysis goes through the 

steps of model specification, data collection, model estimation, model evaluation, and possibly model modification. So, 

when the hypothesized model is rejected based on goodness of fit statistics, an alternative model that fits the data must 

be made (Lacobucci, 2010; Chen, Curran, Bollen, Kirby & Paxton, 2008).  
 

2.2. Instruments 
 

In achieving the objectives of this study, a contextualized, expert-validated survey questionnaire was utilized as a 

research instrument. The four-dimensional questionnaire was adopted from existing materials made and used by 

credible scholars and researchers on the topics: Students Study Attitudes, Language Learning Strategies, Language 

Exposure, and Grammatical Competence as variables.  

The section of the instrument was divided into four.  
 

Part One is the student study attitudes developed by Yu (2010) which intended to measure the attitudes of learners 

toward English language, attitude toward the current English education policies in the Philippines, and attitudes toward 

the purposes of how Filipino college students learn English. The 39 items were modified to fit to the locale of the 

study. 
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Part  two is the SILL survey questionnaire for language learning inventory from  Oxford (1990). The SILL instrument 

was categorized into six parts.The questionnaire was revised based on comments and feedback from the Review 

Committee, with special attention to issues of simplicity, comprehensibility, and contextual appropriateness.  
 

Part three is the Language Exposure Questionnaire by Magno (2009). This English language exposure survey 

questionnaire was constructed to determine the level of exposure reflected from different situations where English is 

spoken. The instrument was validated by two English professors and two psychologists who specialize in 

psycholinguistic research. In the final form, 23 items were arrived at, after considering the revisions and changes that 

were suggested. 
 

The last part is the grammatical competence instrument is from the instrument of Yan, (2007) in her study 

―Grammatical Competence of Fourth Year English Majors of Benguet State University. Benguet State University, La 

Trinidad, Benguet". The questionnaire isconsisted of 100-item grammar constructed test in multiple choice type where 

every correct answer is given a score of ―1‖. The test composed of 20 prepositions, 20 subject-verb agreement, 20 verb 

tenses, 20 models, and 20 active and passive voices.  
 

2.3. Statistical Analysis 
 

The gathered data were then properly classified, analyzed, and interpreted using the following statistical tools.  
 

Mean. This was used to measure the level of Students Study Attitudes, Language Learning Strategies, Language 

Exposure, and Grammatical Competence of the students. 

Standard Deviation. This was applied to measure the spread of scores within a set of data.  

Pearson Product Moment Correlation. This was employed to determine the interrelationships between and among 

Students Study Attitudes, Language Learning Strategies, Language Exposure, and Grammatical Competence of the 

students. 

Multiple Regression. This was utilized to determine the significant predictors of grammatical competence.  

Structural Equation Modeling. This study required the use of SEM to explore best fit model. In testing the factors, 

there is a need to carry out factor analysis on latent variables suggested a cut-off value of 0.50 while Ullman and 

Bentler (2003) used 0.45 in modeling construction safety culture. The essence of the test according to Savalei and 

Bentler (2010) is to ensure the elimination of attributes with low correlations with the attributes of other latent factors 

in the final SEM. The cut-off value is affected by sample size but a range of 0.45 to 0.50 is deemed appropriate. 

Further, this tool will be used to determine the model that best fits organizational resilience. 
 

3. RESULTS 
 

3.1. Level of Study Attitudes of Students    
 

It can be noted in Table 1 that the standard deviation in all indicators of Study Attitudes of Students as reflected in 

Table 1 is less than 1.00, which falls under the typical standard deviation for a five-point Likert-scaled study. This 

indicates that there is consistency of responses among the respondents of the study. 
 

Table 1 

Level of Study Attitudes of Students 
 

Indicator SD Mean 
Descriptive 

Level 

Attitude towards English  0.37 4.16 High 

Attitude towards the Current English Policy 0.41 4.06 High 

Attitude towards the Purpose of Learning English 0.49 4.22 Very High 

Overall 
0.34 4.15 High 

 

 

Specifically, in the indicator, attitude towards English language, it got a mean score of 4.16, described as High. This 

means that the respondents possess high level of attitude towards awareness of different varieties of English. They also 
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believe that English is an international language, and it is the main tool for communication with people from other 

countries.  
 

Further, the result postulates that the respondents have positive attitude towards the different perspective of English 

language policies and practices in the Philippines including the use of textbooks and other references in English. 

Further, the respondents also believe that all Filipino students should learn English and that they will still be willing  to 

take English even if it is compulsory in school.  Also, the respondents possess very positive attitude towards the 

usefulness of learning English. Moreover, the result also implies that the respondents are interested in English as they 

want to become proficient in its use for English as a medium for them to achieve their future goals. Moreover, the 

respondents are positive that learning English is important as it serves as their ticket to achieving a successful 

university study. The respondents in general have positive attitudes toward the English language as they consider it to 

be significant in the international arena of education and career advancements. 
 

3.2. Level of Language Learning Strategies of Students 
 

Table 2 features the level of language learning strategies of students in English with the following indicators: Memory 

Devices, Cognitive Strategies, Compensation Strategies, Metacognitive Strategies, Affective Strategies, and Social 

Strategieswith an over-all mean score of 3.75 described as High. Results reveal that all the indicators got a descriptive 

level of High. It further presents an over-all SD of 0.05 which is lesser than 1.0. This indicates that there is consistency 

of responses among the respondents of the study. 
 

This indicates that the respondents utilize memory devices, primarily for vocabulary learning and not necessarily 

involving Deep Processing; Cognitive Strategies, which involve Deep Processing of Information; Compensation 

Strategies, which make up for missing knowledge; Metacognitive Strategies, which involve planning and evaluating 

one‘s own learning; Affective Strategies, which students use to manage their emotions and motivation; and social 
strategies, which involve learning with others. 

 

Table 2 

Level of Language Learning Strategies of Students in English 
 

Indicator SD Mean 
Descriptive 

Level 

Memory Devices 0.56 3.66 High 

Cognitive Strategies 0.69 3.71 High 

Compensation Strategies 0.70 3.61 High 

Metacognitive Strategies 0.65 3.98 High 

Affective Strategies 0.67 3.70 High 

Social Strategies 0.71 3.82 High 

Overall 0.50 3.75 High 

 

3.3. Level of Language Exposure of Students in English 
 

Table 3 presents the level of language exposure of students in English with the following indicators: Home, Friends 

and Media and its over-all mean score of 3.29 described as Moderate. Results show that the respondents have low level 

of language exposure at home. This garnered only a mean score of 2.56, described as Low which means that the 

respondents rarely talk with parents in English and that English is hardly the language they use at home.  
 

For the indicator, exposure with friends, it got a mean score of 3.46, described as High. This implies that the 

respondents are highly exposed to speaking English with friends in school and that they can speak English with 

classmates as they are encouraged to do so especially in the classroom and during class activities.  
 

For the indicator, exposure with media, result shows that  it garnered a mean score of 3.83, described also as High. This 

implies that the respondents are 
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Table 3 Level of Language Exposure of Students in English 

 

Indicator SD Mean 
Descriptive  

Level 

Home 0.79 2.56 Low 

Friends 0.63 3.47 High  

Media 0.58 3.83 High 

Overall 0.51 3.29 Moderate 
 

exposed to the English language as they use online resources for chatting, messaging, browsing, and even in watching 

movies and listening to music. With the use also of media, they were able to be exposed with magazines, newspapers 

and ebooks which are written in English.  
 

3.4. Level of Grammatical Competence of Students in English 
 

Table 4 illustrates the level of grammatical competence of students in English with indicators: Subject-Verb agreement, 

Prepositions, Modals, Tenses, and Voices and its over-all mean score of 3.46 described as High. The indicators which 

obtained the highest Standard deviation are the Subject-Verb Agreement and the Modals. This implies that the 

responses of the respondents on these questions are very varied. As to the mean scores of the indicators, the subject-

verb agreement and modals achieved 3.73 and 3.41, respectively which are described as High. 
 

Table 4 

Level of Grammatical Competence of Students in English 

 

Indicator SD Mean 
Descriptive 

Level 

Subject-Verb Agreement 1.04 3.73 High 

Prepositions 0.89 3.38 Moderate 

Modals 1.03 3.41 High 

Voices 0.96 3.33 Moderate 

Overall 0.82 3.46 High 
 

This implies that the grammatical competence of the respondents in these items is high which means that they are 

highly competent when it comes to the rules for subject verb agreement and the appropriate usage of modals. The 

indicators, Prepositions and Voices resulted to mean scores, 3.38 and 3.33, respectively. These are described as 

Moderate. In summary, the overall grammatical competence of the students resulted to a mean score of 3.46, described 

as High.  With this, it can be gleaned that the respondents are highly competent in grammar. 
 

3.5. Multiple Regression Analysis of the Influence of Study Attitudes, Language Learning Strategies and 

Language Exposure on Grammatical Competence 
 

Table 8 flaunts the Multiple Regression Analysis of the Influence of Study Attitudes, Language Learning Strategies and 

Language Exposure on Grammatical Competence. Using Regression as a tool, it can be gleaned  from the result that 

there is no significant influence in the singular capacities of the variables: study attitudes, language learning strategies, 

and language exposure to the grammatical competence of the respondents. However, the combined influence of the 

three independent variables over the dependent variable shows 10.6% significant influence. There is a chance that if the 

three independent variables work together, then it could imply a 10.6% significance towards the dependent variable, 

grammatical competence. The combined influence is significant because the p- value is less than 0.05 level of 

significance. This further means that more than 80 % of the influence can be attributed to other factors beyond this 

study.  
 

Examining closely, a multiple regression was calculated to predict grammatical competence based on their Study 

Attitudes, Language Learning Strategies and Language Exposure. A significant regression equation was found in the F 

value of 15.706, p<0.000, with an R2 of 0.106. Respondents predicted grammatical competence is equal to 4.476.  

Grammatical Competence increased at -237 for each increase in study attitudes; -.141 increase for language learning 

strategies; and 0.153 for each increase in language exposure. None of the study attitudes, language learning strategies 
and language exposure were significant predictors of grammatical competence when taken altogether in a single study. 
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Table 8 

Multiple Regression Analysis of the Influence of Study Attitudes, Language Learning Strategies and Language 

Exposure on Grammatical Competence 

  

 

    Grammatical Competence 

 

 

(Indicators) 
  T Sig. 

(Constant) 4.476  8.689 .000 

Study Attitudes -.237 -.099 -1.692 .091 

Language Learning Strategies -.141 -.086 -1.389 .166 

Language Exposure .153 .094 1.720 .086 

 

R                                                       .326 

 

 

R
2
 .106 

 

 

                  F                                                     15.706 

 

 p                       .000  

 

*p<.05 
 

In summary, it could be noted that In the singular capacities of the independent variables, none from the independent 

variables study attitudes, language learning strategies, and language exposure can significantly influence the dependent 

variable, grammatical competence. They need the support of each other to significantly influence the dependent 

variable.  
 

3.6. BEST FIT MODEL 
 

Lastly, Hypothesized Model 5 as seen in Figure 5 is the identified best fit model. It shows the only latent exogenous 

variable which indicates influence on the latent endogenous variables of this study.  The model fitting was calculated as 

being highly acceptable as presented in Table 10. The chi-square divided by the degrees of freedom is 1.028 with the 

probability level of 0.422. This indicates a very good fit of the model to the data. This is also strongly supported by its 

RMSEA index which is less than 0.05 with its corresponding p-value >0.05. In the same manner, the other indices such 

as NFI, TLI, CFI, and GFI were found to consistently indicate a very good fit model as all their values fall within each 

criterion.  
 

Figure 5.1 shows the structural model standardized solution of language learning strategies and language exposure on 

grammatical competence. The model indicates that the latent variables language learning strategies represented by the 

indicators: Metacognitive devices, Cognitive strategies, Compensation strategies, Affective strategies, and Social 

strategies; and language exposure with indicators:  home and friends have significant contributions to the latent variable 

grammatical competence. It can also be gleaned from the figure that five out of six factors of language strategies and 

two out of the three factor of language exposure have strong interconnectedness with each other.  
 

Examining closely, the model presents the causal relationship between (LS) language learning  strategies to (GC) 

grammatical competence and (LEX) language exposure to (GC) grammatical competence as represented by the single-

headed arrows. It further shows that the latent variables as represented by the oval shapes are the (LS) language 

learning strategy, (LEX) language exposure and (GC) grammatical competence. Study attitudes is no longer part of the 

model. As to the observed variables, (MS) metacognition strategies under (LS) language learning strategies is also 

eliminated. The model also shows that (MED) under (LEX) language exposure is also eliminated, leaving (HOM) 

home and (FRND) friends as the only observed variables for (LEX). Moreover, residuals as represented by the symbol 

e are observed among all the indicators of language learning strategies and language exposure. Residuals are also 

observed in the variables: language exposure and grammatical competence. 

Table 9 
Summary on the Goodness of Fit Measures of the five Structural Models 
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Model 
CMIN/D

F 

P-

Value 
NFI TLI CFI GFI 

RMSE

A 
Pclose 

1 5.207 .000 .791 .790 .823 .858 .103 .000 

2 3.240 .000 .874 .888 .909 .906 .075 .000 

3 3.209 .000 .874 .890 .909 .906 .074 .000 

4 2.365 .000 .945 .954 .967 .957 .058 .152 

5 1.028 .422 .978 .999 .999 .983 .008 .998 

 

Legend: 

 

ELL  - English Language Learning 

CEP  - Current English Education in the Philippines 

PLE  - Purposes in Learning English 

SA  - Study Attitudes 

MD  - Memory Devices 

CS  - Cognitive Strategies 

COS  - Compensation Strategies 

MS  - Metacognitive Strategies 

AS  - Affective Strategies 

SS  - Social Strategies 

LS  - Language Learning Strategies 

HOM  - Home 

FRND  - Friends 

MED  -  Media 

LE  - Language Exposure 

SVA  - Subject-Verb Agreement 

PREP  - Preposition 

MOD  - Modals 

PV  - Passive Voices 

GC  - Grammatical Competence 

Table 10 
Goodness of Fit Measures in Structural Model 5 

 

Index Criterion Model Fit Value 

CMIN/Df 

P-value 

0<<2 

>0.05 

1.028 

.422 

NFI >.90 .978 

TLI >.90 .999 

CFI >.90 .999 

GFI >.90 .983 

RMSEA <.05 .008 

Pclose >.05 .998 
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Figure 5.1 Structural Model 5 in Standardized Solution 

 

4. DISCUSSION 
 

4.1. Level of Study Attitudes of Students 
 

The respondents in general have positive attitudes toward the English language as they consider it mandatory to be 

learned and that even if it is not a compulsory course in school, they are still quite willing to take it.The high-level 

result of study attitude among the respondents is congruent to the point that attitudes in language learning is a complex 

phenomenon which is difficult to define. This is evident in the studies of Gardner and MacIntyre (1992); Ellis (1997); 

Richard and Wu, (2006) of which they have all pointed out consistent relationship between language attitudes to second 

language achievement. These researchers define constructs on the factors that could affect the language achievement of 

second language learners. Further they pointed out that affective states of a learner could really influence the degree of 

effort that a learner makes to learn a second language.  
 

Moreover, the high positive result of students attitude as seen in the statements:  Learning English to catch up with 
economic and technological developments in the world; An important purpose for English learning is being able to to 

get a decent job; Learning English in order to obtain better education and job opportunities abroad, can  be explained 

by the Motivational self-system model of  Dornyei (2005) for second language learning which states that the second 

language motivational self-system forms links with conceptualizations of second language learning. Noels (2003) and 

Ushioda (2001) have also presented their discussion on this theory of which they said that learners include the 

attributions a person believes they should have in order to meet expectations in their future careers or avoid negative 

outcomes. The second language learning experience of students includes the situational and environmental aspects of 

the language learning process as well as one‘s subjective learning experience. With this, if they have a positive outlook 

on how and why they learn the language, then a successful language learning is very possible.  
 

4.2. Level of Language Learning Strategies of Students in English 
 

The level of Students‘ Language Learning Strategy is High. The high level of language strategies are manifested in the 

statements which indicate the highest mean scores described as very high. Achieving high level of strategies can further 
help the respondents in improving their grammatical skills. This can be supported by O‘Malley and Chamot (1990) as 

they define language learning strategy as "the special thoughts or behaviors that individuals use to help them 

comprehend, learn or retain new information‖.  
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In this study, as the students showed a high level of language learning strategy, it means that they are to develop 

linguistic and sociolinguistic competence in the target language. In the light of this result, Chamot (2005); Goh 

(2002b); and Oxford et al (2004) support that when students are only given the chance to explore and discover learning 

by themselves, then they are expected to a wider horizon in learning a language. However, they have also mentioned of 

the special thoughts or strategies that individuals use to help them comprehend, learn or retain new information.  Thus, 

taking the findings of this study, it can be surmised that when it comes to grammatical competence, the high level of 

language learning strategies of the respondents can be their weapon in achieving a significant competence.  
 

This result of Lasagne (2016) holds true with the result of the high level of language learning strategies of the 

respondents of this study. Examining closely, the respondents of this study obtained a high level in all of the indicators; 

memory devices, cognitive strategies, compensation strategies, metacognitive strategies, affective strategies and social 

strategies. However, in the specific statements like reviewing second language lessons often; reading second language 
without looking up every word; and writing down feelings in a language learning diary, respondentsonly got a 

moderate level.   
 

Theoretically, the result could further be supported by the Strategy Inventory for Language Learning of Rebecca 

Oxford (1989) of which it explains that students apply the most useful study skills for their purpose, such as 

understanding new words and phrases, organize and produce vocabulary and accurate communication. In this study, the 

respondents showed that they use Metacognitive strategies specifically in centering their earning, arranging, and 

planning for their learning and even in evaluating their learning.  
 

Finally, the result of this study can be anchored on the Bachman and Palmer‘s language competence model (1996) 

which states that organizational knowledge is composed of abilities engaged in a control over formal language 

structures and this can be in a form of language learning strategies employed by a learner. Possessing language learning 

strategies enables a learner to comprehend textual knowledge of texts. It covers the knowledge of conventions for 

combining sentences or utterances into texts, and knowledge of rhetorical organization or conversational organization 

which will aid their competence in the use English language.  
 

4.3. Level of Language Exposure of Students in English 
 

The level of Students‘ Language Exposure is Moderate. When the level of language exposure was computed per 

indicator, the results showed that language exposure at home was low; language exposure with friends was moderate; 

and language exposure in terms of media was High. 
 

With this result, the points of Bautista (2000); Lee (2003); Jia and Aaronson, (2003) that Philippines had significantly 

higher English language exposure compared to countries like Taiwan and China never hold true on this study. They 

further stated that Philippines has a strong socialization process in the use of the English language as Filipinos are 

exposed more with the English language through engaging in conversations in the second language with family 

members, friends, classmates and colleagues; whenever they read books, magazines, and newspapers written in that 

language; whenever they come across information being disseminated in different multimedia sources; or even when 

they are mere passive listeners in any activity or place in which the second language is being spoken to further enrich 

their English proficiency.   
 

Specifically, the result of this study is in contrast with Bautista (2000) in his research findings that 51.43% of the 

families in private schools of the Philippines speak English at home. This made the Taiwanese students develop better 

English as they spent time in the Philippines. However, this study of Bautista (2000) was conducted in De La Salle 

University, this could have been the reason that his respondents were able to get high exposure to English speaking 

students and teachers as speaking English is a normal environment in La Salle. Comparing it to the environment and 

the language used in the University of Mindanao, in here, students seldom speak in English. They only speak when 

they are obliged by their teachers to do so and it only happens inside the classroom during class hours.  This is evident 

in the statements:  Friends speaking in English, talking with friends in English when in school and classmates speaking 
English. These statements resulted only to a moderate level of exposure among the respondents of this study.   
 

 Therefore, it is more about the amount of the right language exposure rather than gaining random exposure from many 

sources. For instance, practicing English with dormitory peers may not improve one‘s collocation, rather than 

practicing the target language with people online. Also, there are some exposures which bring the most advantage for 

improving knowledge of collocation. Those are exposures from home, especially with parents, exposures from school: 

the interaction with English teachers and the activities in English class, and exposures from media, especially from 

chatting online and from sending and receiving text messages.  

 

4.4. Level of Grammatical Competence of Students in English 
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The level of Students‘ Grammatical Competence is High. Ohno (2011) further pointed out that grammatical 

competence is the ability to recognize and produce the distinctive grammatical structures of a language and to use them 

effectively in communication and the ability to use the forms of the language such as sounds, words, and sentence 

structure. 
 

The findings of this study are in consonance with Canale and Swain as cited in Ohno (2011) who pointed out that 

grammatical competence is an important concern for any communicative approach whose goals include providing 

learners with knowledge of how to determine and express accurately the literal meaning of utterances. They believe 

that knowledge of these rules is crucial in interpreting utterances for social meaning, particularly when there is a low 

level of transparency between the literal meaning of an utterance and the speaker‘s intention. Thus, the high level of 

grammatical competence of the students as manifested in this study is a factor in their university study.  Bito (2006) as 

cited by Grigorenko (2010) asserted that knowledge of use is often referred to as communicative competence and the 

demonstration of this knowledge as through grammatical performance.  
 

4.5. Correlation between Study Attitudes and Grammatical Competence 
 

There is a significant relationship between study attitudes and grammatical competence as reflected by the p-value of 

0.19 and correlation coefficient, r=-0.118. These findings are aligned with the statement of Oroujlou and Vahedi (2011) 

that neglect of attitude can trouble students in language learning. Also, good attitude and language learning are largely 

instrumental. Moreover, they emphasized on the idea that of the numerous studies conducted about brilliant and 

talented students but with low attitude and motivation, they  have achieved little progress in their language learning. 

Specifically, studies have shown that in the students‘ language learning, there are many factors that play outstanding 

roles.Among these factors are learning strategies and language exposure which are also explored in this study.  

Attitudes of language learners may affect their language learning proficiency and the successful implementation of 

language education policies (Yu, 2010; Snow, 2007; Young, 2006). Learners ‗positive attitudes may lead to increased 

motivation, which, in turn, may lead to successful attainment of proficiency due to increased input and interaction. 

(Young, 2010).   
 

4.6. Correlations between Language Learning Strategies and Grammatical Competence 
 

There is a significant positive strong relationship between language learning strategies and grammatical 

competence.The finding is aligned with the findings of Lasagne (2016 ) in his study where he concluded that there is a 

significant relationship that exists between the students‘ English language proficiency and their academic performance 

in Science, Mathematics and English. The higher the English language proficiency levels of the students are the higher 

their academic performance levels in Science, Mathematics and English. Further, Chamot (2005) also cited those 

studies have confirmed that efficient language learners are skilled at matching strategies to the task they are working 

on, whereas less successful language learners fall short of the metacognitive knowledge about task requirements needed 

to select appropriate strategies. 
 

In this study, by nature, the respondents are scarcely utilizing English as their daily used language. The respondents 

only get to use English when they are in the classroom. More so, the use of English language in the classroom is not 

even that strictly implemented because there are teachers who never use English as their medium of instruction. With 

this, gaining significant language learning strategies is weak among the respondents because of poorutilization of the 

English language. 
 

4.7. Correlations between Language Exposure and Grammatical Competence 
 

This result supports that learning an English language is strengthened if exposure to the language is high. This is in 

consonance with the findings from the study of Elfiondri (2019) among the Indonesian students who were found to gain 

high level of exposure in Indonesian language as a formal learning media for years from preschool to higher education 

has been cognitively planted to be a concept in their mind thus it dominates the students‘ minds in writing in 

English.Anent to language exposure, this study showed a high level of exposure in term of media. With this, media can 

be considered as an informal language learning setting (Bahrani, Sim and Nekoueizadeh, 2014). Students can acquire 

knowledge through their exposure to movies, books and so on. Media in this study had the most sources of exposure 

with 11 items. Most of the students, from every level of collocation knowledge, chose English songs and English 

movies to be the sources they often or always had contact with. This might be due to modern culture that has spread 

through the internet and television. It was also a matter of personal preferences for hobbies viz. to select a book or 

browse internet webpages.  

The high level of exposure to media conforms with the result of Magno et al (2009) where from the 11 media sources 

of exposure chatting online, sending text messages, and receiving text messages were the main sources for collocation 
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acquisition. By practicing English through the internet or on the phone, the students were using the target language in 

real life situations which were rich with authentic conversations daily. As Magno et al (2009) believes that exposures to 

the target language may reinforce one‘s motivation to learn the language itself. This brought benefits for the students‘ 

language development, especially in vocabulary acquisition since not only can they use and receive exposure, but they 

may also get feedback from their conversations.  
 

4.8. Multiple Regression Analysis of the Influence of Study Attitudes, Language Learning Strategies and 

Language Exposure on Grammatical Competence 
 

In the singular capacities of the independent variables, it showed no significant influence towards the dependent 

variable. They need each other to significantly influence the dependent variable. The result can be supported by the 

findings of Oroujlou and Vahedi (2011) that even the brilliant and talented students, have resulted to a little progress in 

their language competence because of many factors which include: teaching strategies, language learning exposure, 

cognitive capacities, and behavioural concerns.  
 

In this multiple regression result, it can be surmised that the individual results of the studies of Lasagne (2016);  

Chamot (2005); Bautista (2000); cannot support the r2 result of this study. Hence, a structural model would best 

describe the interrelationship that plays within the variables of this study.  Given the interdisciplinary consensus about 

the significance of the three main determinants in the grammatical competence, the question arises how exactly these 

factors work and interact with each other in language learning. Theoretically, different mechanisms can be imagined. 

One may assume a pure additive influence of the three factors meaning that the three factors contribute to grammatical 

competence independently of each other.  
 

Another possible mechanism is that a high value on one factor is a sufficient condition to reach a high grammatical 

competence as shown in Table 8. The highest level of grammatical competencies reached ifexposure or any of the other 

variables is high. If this picture is true, this would mean a good message for grammatical programs: It is never enough 

to enhance just one factor and the learner will reach a high level in grammar. This means that if one of the factors is 

low, there is a dire need to address this, make the necessary interventions in order to reach the highest grammatical 

level depending on the other factors. This will also indicate that competence in grammar is impossible if one of the 

three factors is zero. Such an interpretation is confirmed by Klein and Dimroth (2003) who state that all three factors 

must be provided for language learning. 
 

4.9. Best Structural Model for Grammatical Competence 
 

The best fit model showed that of the 3 tested indicators, media was eliminated. Though in the appended level of 

exposure to media resulted to a high level, it did not guarantee its influence on grammatical competence as the model 

was generated. These results can further be explained by the point of Sternberg et al (2001) as they certify children that 

are left to the confines of a television or by just hearing conversations made by adults as a form of language learning 

never progressed into language acquisition.  In fact, alternative forms of language exposure such as music, movies and 

leisure reading materials may contain grammatically incorrect sentences and wrong usage of words. This may disrupt 

or perhaps confuse the student on the standard lexical format and basic grammar rules.  
 

Parallel to this, the outcomes of this study opined to the work of Maliwonski as cited by Mongcal (2016) on context of 

situation. The concept presents that language learning also comes to life when used in a context. Language is seldom 

experienced in isolation but always in relation to a scenario, to people, actions, or events. Moreover, it is pointed out 

the development of competence in understanding social context and strategic competence pertaining to coping 

strategies used in unfamiliar contexts strongly need very high language learning strategies to successfully achieve 

grammatical competence. Thus, students may be exposed to English language through social media and other forms but 

the appropriateness of the contents of what they hear, read and see is the big question whether these are grammatically 

correct or not. If not, then students are exposed to the wrong mechanics of grammar making them incompetent to it.  
 

The model further showed residuals as represented by the error. The residuals observed in language exposure and 

grammatical competence can also be considered as explorable factors to investigate wherein these are considered as a 

manifestation that there are other indicators which may significantly affect exposure and competence of the students.  
 

The generated best fit model conforms with the idea of Nurhidayati, Yasin and Fata (2016) in their study conclusion 

saying that the more language exposures students get, the more collocation knowledge they will retain in their memory.  

The second point is that even though language exposure is crucial, not every source of exposure can bring much benefit 

in gaining collocation knowledge. Therefore, it is more about the amount of the right language exposure rather than 

gaining random exposure from many sources. For instance, practicing English with dormitory peers may hardly 

improve one‘s collocation, rather than practicing the target language with people online. The last summary is that there 
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are some exposures which bring the most advantage for improving knowledge of collocation. Those are exposures from 

home, especially with parents, exposures from school: the interaction with English teachers and the activities in English 

class, and exposures from media, especially from chatting online and from sending and receiving text messages.  
 

The independent variable study attitude never appeared in the best fit model. The best fit model then rejects the claim 

that a strong, positive self-perception creates a well-spring of incentive and motivation for further challenges. These 

types of students envision success and can self-regulate, that is, persevere with determination. They can continue their 

efforts until the goal is obtained.   
  

Conclusion 
 

The use of structural equation model strengthened the integrity and rigor of this research because the analysis goes 

through the steps of model specification, model estimation, and model evaluation. Results revealed that the level of 

Students‘ Study Attitude is High; the level of Students‘ Language Learning Strategy is High; the level of Students‘ 

Language Exposure is Moderate; the level of Students‘ Grammatical Competence is High; there is a significant 

relationship among Attitude, Language Learning Strategy and Exposure to Grammatical Competence; there is a 

combined influence among Attitude, Language Learning Strategy, and Exposure to Grammatical Competence.  But 

there is no singular influence among the variables. Of the five explored structural models, only model 5 had the indices 

that consistently indicated an outstanding fit to the data; therefore, it is identified as the best fitting structural model. 

This model indicates that the grammatical competence is strongly influenced with Language Learning Strategy and 

Language Exposure.  
 

The success of the students‘ grammatical competence can be attributed to many factors. These factors may have been 

postulated by other studies to manifest grammar proficiency such as those in the studies of Kinsch (2011), Gamaroff 

(1998), Yigzaw (2011) and many others. It is probable that other factors which manifest more extensively in the 

respondents were not among those included in this study. The model fit for grammatical competence is in consonance 

with what Murcia (2001); Canale and Swain (1980); Savignon (1972); Byram (1997) explained about the 

interconnectedness of series of utterances, written words, and or phrases to form a text, a meaningful whole. 

Nevertheless, they pointed out the development of competence in understanding social context and strategic 

competence pertaining to coping strategies used in unfamiliar contexts strongly need very high language learning 

strategies in order to successfully achieve grammatical competence. In addition, the concept of Maliwonski as cited by 

Mongcal (2016) on context of situation could support the best fit model as the concept presents that language learning 

also comes to life when used in a context. Language is never experienced in isolation but always in relation to a 

scenario, to people, actions, or events. 
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