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Abstract

Reading is one of the most important skills for language learners. Therefore, the reading strategies play a vital role for
comprehending their reading tasks. The present study then investigated the reading strategies employed by Thai
university students towards academic reading. The questionnaire, which based on the Strategy Inventory for Language
Learning (Oxford, 1990), and semi-structure interview were conducted for collecting both quantitative and qualitative
data. The collected data then were analysed by using the descriptive statistics. Classified by category, the findings from
the questionnaire indicated that affective strategies was rated at the most used strategy, whereas social strategies was
reported the least use. Moreover, grouped by strategy, the highest used strategies was cognitive strategies, whereas
social strategies was at the least level. In addition, the results from interviewing stated that scanning (cognitive
strategies) was the most employed strategy, whereas reading a passage only one time with no focus was the least used.
Moreover, summarizing (cognitive strategies) was the most useful strategy reported by the participants, while reading
slowly with no focus was the useless technique for most of them. A further study should explore the relationship
between the use of reading strategies and the perception towards the useful strategies.

Keywords: Cognitive strategies, Affective strategies, Social strategies, Metacognitive strategies
1. Introduction

Over the last decades, reading is a fundamental skill that plays a vital role in English learning worldwide. Among
various kinds of fields that English is necessary, academic reading is marked to be the core for learning an updated
information together with gaining access to the alternative explanation and interpretation (Yukselir, 2014). Semtin &
Maniam (2015) added that the English reading ability is important for various fields including academic purpose.
Therefore, reading effectively and efficiently is the vital ability for sucessful life (Nordin et al., 2013). In the
educational context, the ability to read well is a crucial asset for students, as they have attained a certain level of
academic achievement. Carrell (1989) as cited in Yukselir (2014) informed that reading might be the most vital skill in
academic context because most students learn English or acquire information through reading. Moreover, reading skill
could help in dealing with some difficulties, being a doorway to knowledge and acquiring knowledge in such fields
(Songsiengchai, 2010; Magogwe, 2013; and Shehadeh, 2015).

Used as a medium language for many professions worldwide, English is the first foreign language that most of the Thai
students learn in school. That is because it is widely declared as one of the most used language for both business and
academic purposes. However, several studies reported that Thai university students who were expecting to join various
kinds of businesses after graduation still face difficulties with reading academic English texts. Paksasuk (2013) stated
that there are many points that Thai students should consider for making their reading better such as their inability to
find main idea, inadequate vocabulary, and other reading comprehension problems. It also stated that reading
comprehension becomes a major problem of Thai learners because of lacking of English reading skills (Wannathong,
2016). According to the stated problems, one of the reasons why they faced difficulties or could not gain 100%
comprehension when they read in academic reading is lacking of the knowledge of reading strategies. In the other
word, Thai learners are unfamiliar with employing reading strategies that might support them to a deeper or clearer
comprehension (Songsiengchai, 2010).

The present study then explored the reading strategies employed by the Thai university students while reading the
academic texts. The benefits of the present study are that the students could realize the importance and benefit of the
reading strategies. In addition, the results could encourage the teachers in developing their teaching in reading
strategies or course books relating to academic reading. According to the above statement, there are some research
questions as follows:

* What are the frequency use of reading strategies among Thai university students while reading academic texts?
» What useful and useless reading strategies do Thai university students consider when they read an academic text?
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1.1 Theoretical background

The framework of the present study was adapted from the Strategy Inventory for Language Learning (SILL) designed
by Oxford (1990). SILL is about cognitive, meta-cognitive, social, and affective strategies that the learners employed
when they learned the language. Considering deeper in each strategy, firstly, cognitive strategies is useful for dealing
with the target language correctly. The strategies under this type are skimming, using other clues, reasoning
deductively, summarizing, scanning, analysing, expressions, elaborating, using imagery, guessing the meaning of new
words from context, highlighting/underling, rereading, taking notes (predict/infer), translating, and resourcing.
Secondly, metacognitive strategies is employed to support learners by thinking about what has been known about the
topic, identifying a purpose for reading, paying attention, and self-evaluating. Thirdly, social strategies is about
involving with learners such as cooperating with others, and asking for clarification or verification. Finally, affective
strategies discusses on using progressive relaxation, deep breathing or meditative and discussing feelings with someone
else.

1.2 Literature review

There are many previous studies around the world, which used the framework of SILL (Oxford, 1990) to investigate
the language learning strategies and there found some interesting results. In Korea, Park (1997) measured the
relationship between language learning strategies and L2 proficiency. The findings showed that the participants used
meta-cognitive strategies the most, whereas affective strategies were frequently conducted the least. Then, in Palestine,
Khalil (2005) who assessed language-learning strategies employed by Palestinian EFL students found that the
participants employed the cognitive strategies at the medium level with affective strategies at the least level of use.
Next, in China, the findings from Nisbet et al. (2005) who investigated the language learning strategies and English
proficiency of Chinese University students showed that the most employed strategies is metacognitive whereas the least
used is social strategies. Yu & Wang (2009) then explored the language learning strategies use in the context of EFL
curriculum and pedagogy reform in China. The results showed that cognitive strategies was employed at the high level,
whereas the social strategies and affective strategies were reported at the least level of usage. In Philippines, Hong-
Nam & Leavell (2006) worked on the language learning strategies used by ESL students with different cultural and
linguistic backgrounds focusing on differences in strategy use across gender and nationality. The study showed the
students preferred to use meta-cognitive strategies the most, whereas they showed the least use of affective and
memory strategies. In Taiwan, Tsan (2008) explored the language learning strategies used by undergraduate students at
National Taiwan Normal University. The findings showed that meta-cognitive strategy was the most effective and
affective strategy was the least effective strategy. In Iran, Alireza & Abdullah (2010) explored the language learning
strategies and styles among lranian engineering and political science graduate students. The findings showed that
among the engineering students, cognitive strategies was reported as the high level of use, whereas social strategies
were the least use. In Turkey, Incecay (2013) studied the metacognitive online reading strategies in Turkish EFL
students. The findings showed that the students reported a wide range of metacognitive strategies when reading online
academic texts by employing reference material (i.e. online dictionaries), scrolling through the text, rereading for better
understanding, guessing what the context is about and paying closer attention to reading as the most frequently used
strategies, respectively. Del Angel & Gallardo (2014) then investigated the language learning strategies among the
students in Mexico. The findings showed that cognitive strategies was reported as the high level of use, whereas social
strategies were the least use. In Vietnam, Hung & Ngan (2015) worked on the reading strategies used in reading
academic texts by 1% and 3" year students majoring in English. The results showed that the 1% year students frequently
used those strategies of skimming, scanning, translating, highlighting, relevant-thinking, whereas the 3 year
participants preferred using analysing, elaborating, purpose-identifying, and other strategies. In Saudi Arabia,
Alhaysony (2017) measured the language learning strategies used by Saudi EFL students. The findings showed that
cognitive strategies was used the most, whereas affective strategies were employed the least. In addition, there are some
scholars worked on this field in Hong Kong. Firstly, the findings from Bremmer (1999) who determined the language
learning strategies used by Hong Kong students showed that compensation and metacognitive strategies were the most
used, whereas affective and memory strategies were the least used. Then, Peacock & Ho (2003) worked on the use of
student language learning strategies and then the findings revealed that the older students were strong in affective and
social strategies whereas cognitive strategies were widely used. Leung (2011) later investigated the language learning
strategies of Hong Kong learners. The results showed that cognitive strategies was employed at the medium level
whereas social strategies were used the least. In Thailand, Songsiengchai (2010) explored the reading strategies used
among the science students and English major students. The results showed that on the printed academic materials, the
participants used cognitive and metacognitive strategies at the medium level where metacognitive strategies was the
most used for the high proficient science students, whereas cognitive strategies was the most employed by the English
major participants.
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Then, Waelatech & Paramal (2014) investigated the English learning strategies among Thai university students the
questionnaire and in-depth interview as instruments. The results showed that most Thai students adopted cognitive
strategy in learning ranging from repeating to analysing expression to summarizing.

2. Methodology
2.1 Participants

The participants of the present study were 140 Thai students who were studying at the faculty of Economics, Kasetsart
University Sriracha Campus. All of them had passed Fundamental English Il before they enrolled Technical English
course. They are 45 males (32.1%) 93 females (66.4%), and 2 LGBT (1.4%). They are 67 sophomores (47.9%), 33
juniors (23.6%), 38 seniors (27.1%), and 2 super seniors (1.4%). Their ages are 19 to 22 years old and their L1 is Thai.
They all have to take Technical English course, which is a compulsory course for the economic students. The course
focuses on academic reading.

2.2 Instruments
The research instruments employed in the present study were questionnaire and interviewing.
2.2.1 Questionnaire

Oxford & Berry-Stock (1995) stated that the reason for researchers’ frequent use of learner self-report is that it is often
difficult for them to employ standard observational method. Then, adapted from Oxford (1990), the questionnaire used
in the present study mainly based on the Strategy Inventory for Language Learning (SILL). It was for detecting the
English reading strategies in academic reading. A questionnaire presented to the participants in order to search out the
reading strategies they employed. As shown in table 1, it consists of 26 chosen statements equivalent to 22 specific
reading strategies under the four categories including cognitive strategies (14 items), meta-cognitive strategies (4
items), social strategies (2 items), affective strategies (2 items), and 4 additional items that are not involved in SILL.
The 4 additional items (items no. 23-26) were additionally put into the present questionnaire because of the significant
findings from the pilot study in both questionnaire and interview. Therefore, the researcher realized that the stated
additional items should also consider exploring among the participants because it might provide the new interesting
strategies employed by the Thai readers. Then, each statement was followed by a 5-point Likert scale of frequently use
that are 1=strongly disagree, 2=disagree, 3=sometimes, 4=agree, 5=strongly agree. The questionnaire was then
translated into Thai version for easier comprehending. Focusing on reliability of SILL, Anderson (2005) stated that
SILL was the most widely employed for L2 strategy research. That is because it has a great advantage on reliability and
validity. That is also true with the report of Oxford (1996) showing its reliabilities for the ESL / EFL SILL range from
.86 to .91 when the participants feedback to the questionnaire in their second language (English) which is the same
result of what Mohammadi & Alizadeh (2014) found in investigating the reliability and validity of SILL among Iranian
University Students.

Table 1. presents the categories of reading strategies which were mainly classified as cognitive strategies,
metacognitive strategies, social strategies, affective strategies, and other strategies.
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Table 1. Categories of Reading Strategies

Category Statement Item
Cognitive I first skim the text, then go back and read carefully. 1
I use other clues, e.qg. titles/headings, introduction, transition 2

for better understanding.

I try to infer what is said, but not clearly stated in the text. 3

I stop to periodically summarize what I’ve already read to 4
make sure it make sense.

I read quickly to get specific piece of information that | want. 5

I try to analyse the sentences after reading. 6

I try to elaborate new information with known information 7
in mind.

I try to picture or visualize information to help me remember 8
what | read

When | read, | guess the meaning of unknown words or phrases 9
in context.

I underline/ highlight information in the text to help me 10
remember it better.

When the text becomes difficult, I reread it to increase my 11
understanding.

I take notes of what I’ve read. 12
When reading, | translate from English (L2) into Thai (L1). 13
I use reference materials e.g. dictionaries to understand the 14
text better.

Metacognitive Before | read, I think about what | have already known about 15
the topic.

I have a purpose in mind when | read. 16
When reading, | try to stay focused on text and skip 17
unimportant parts.

After | read, | check if my guesses about text are right or wrong 18

Social I work with my classmates to solve reading problems. 19
I ask my teacher to explain something that is not clear or does not 20
make sense to me.

Affective I try to relax whenever | feel anxious about reading text. 21
I talk to my classmates about my attitudes and feelings relating 22
academic reading texts.

Others When I read, I’ll give priority to the main idea. 23
When I read, I’ll give priority to the supporting ideas. 24
When I read, T’1l give priority to the core parts of each sentences. 25
When I read, I'll clarify the facts and opinions. 26

2.2.2 Interview

Interview, whether formal or not, provides personalized information on many types of strategies that would not be
available through observation, but they take considerable time from the teacher and the students (Oxford & Berry-
Stock, 1995). In order to gain the qualitative data about the reading strategies that the samples employed when they
read academic texts, the interviewing was proceeded for this stage. Conducted in Thai, the L1 of all participants, the
interviewing was approximately 20-30 minutes per each participant. There are four main interviewed questions as
follows:

* What reading strategies do you usually use when you read the academic texts?

* What reading strategies do you hardly use when you read the academic texts?

* In your opinion, what are the useful reading strategies when you read the academic texts?
* In your opinion, what are the useless reading strategies when you read the academic texts?
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2.3 Data collection and analysis
2.3.1 Questionnaire

All participants were firstly informed the instruction of the present survey including the objectives and benefits of the
study. Moreover, the participants were informed that 1) their rates would not effect on their final grades, 2) they needed
not to write their name down on the survey, and 3) they should inform the truth because their responses would be
greatly benefited for developing the course. Then, they were asked to complete the survey carefully and honestly in the
classroom. Each participant spent 20 — 30 minutes for finishing the survey. The data then was analysed under the
descriptive analysis.

2.3.2 Interview

All participants were asked to have an interview with the researcher who acted as the interviewer for 20-30 minutes
based on the availability of each participant. The interview started with the small talks, and then went down to the
business. The interview was conducted in the teacher’s room. The data was then analysed under the descriptive
analysis.

3. Results

According to the levels of reading strategies used based on 5-point Likert scale, the mean scores 3.5 to 5.0 referred to
the high use, 2.5 to 3.4 were defined as medium use, and average scores of 1.0 to 2.4 were as the low use.

Table 2. Summary of Mean Scores of Strategy Category from questionnaire

Category Mean Score SD Level of Use Item no.
1. Cognitive 3.47 1.05 Medium 1-14
2. Metacognitive 3.05 1.01 Medium 15-18
3. Social 2.75 1.12 Medium 19-20
4. Affective 3.55 1.15 High 21-22
5. Others 3.05 0.97 Medium 23-26

Classified by category, table 2 presents the summary of strategy used with the level of usage. The finding showed that
the level of usage is from medium to high frequency with the mean score of affective strategies as 3.55, cognitive
strategies as 3.47, metacognitive as 3.05, and social strategies as 2.75, respectively. In the other word, it indicated that
the highest use went to affective strategies, whereas the lowest was for social strategies.

Table 3. Summary of the highest use of reading strategies from questionnaire

Strategy Category Mean SD
1. “T use reference material such as dictionaries to Cognitive 4.29 0.94
understand the text better.” (resourcing)

2. “I underline/highlight information in the text to help Cognitive 3.97 1.20
me remember it better.” (highlighting)

3. “I'read quickly to get specific piece of information Cognitive 3.95 1.08
that [ want.” (scanning)

4. “Ttry to relax whenever | feel anxious about reading Affective 3.91 1.02
text.” (anxiety-relaxing)

5. “I first skim the text, then go back and read carefully.” Cognitive 3.66 1.02
(skimming)

Table 3 summarizes the highest use of each reading strategies employed by the Thai university students. The popular
strategies among the participants are resourcing, highlighting, scanning, anxiety-relaxing, and skimming accordingly.
And the most use strategy is “resourcing” with the mean score as 4.29.
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Table 4. Summary of the lowest use of reading strategies from questionnaire

Strategy Category Mean SD
1. “T ask my teacher to paraphrase/explain something Social 2.15 1.01
is not clear to me.” (assistant-seeking)

2. “When reading, I clarify facts & opinions.” (finding Other 2.49 1.05
facts&opinions)

3. “When reading, I try to stay focused on text and skip Metacognitive 2.87 0.92
unimportant parts.” (attention-paying)

4. “I take notes of what I’ve read.” (note-taking) Cognitive 2.87 1.19
5. “After I read, I check if my guess about text are right Metacognitive 2.92 1.08

or wrong.”(self-evaluating)

Table 4 concludes the lowest use of reading strategies employed by the Thai university students. The participants use
“assistant-seeking”, “finding facts & opinions”, “attention-paying”, “note-taking”, and “self-evaluating” as the least
strategies. Among the five stated strategies, “assistant-seeking” is the least strategy that the participant employed with

the mean score as 2.15.

Table 5. Frequency of the most and least strategies used by the participants from interviewing

No. Most Strategy Used Least Strategy Used
(No. of students) (No. of students)
1 Scanning (61) Reading only one time with no focus (31)
2 Skimming (22) Reading every single word (15)
3 Note-taking (20) Reading aloud (9)
4 Summarizing (18) Skimming (8)
5 Using dictionary (14) Summarizing / Memorizing (6)

Table 5 shows the data from interviewing all participants for their most and least frequently used of reading strategies.
The top five that they prefer the most are scanning, skimming, note-taking, summarizing, and using dictionary
respectively. And, the five strategies that they prefer the least are reading only one time with no focus, reading every
single word, reading aloud, skimming and summarizing respectively.

Table 6. Frequency of the useful and useless strategies thought by the participants from interviewing

No. Useful Strategy Useless Strategy
(No. of students) (No. of students)

1 Summarizing after reading (32) Reading slowly with no focus (29)

2 Finding the main idea (18) Reading together with doing other
activities (11)

3 Being a tutor for friends (16) Scanning (9)

4 Scanning (14) Skimming(6)/ Reading all words(6)/
Memorizing (6)

5 Reading more frequently (13) Looking for facts & opinions (5)

Table 6 presents the data from interviewing all participants for their opinion towards the useful and useless strategies.
The five strategies that they thought useful are reading together with summarizing, finding the main idea, being a tutor
for friends, scanning, and reading more frequently, respectively. And, the five strategies that they thought useless are
reading slowly with no focus, reading together with doing other activities, scanning, skimming/reading all words/
reading together with memorizing, and looking for facts & opinions, respectively.
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4, Discussion

4.1 What are the most and least reading strategies that the Thai students employed regarding their perception
via questionnaire?

Regarding the category of SILL (Oxford, 1990), the present results were consistent with those found in Chu et al.
(2012), Rao (2006) and Peacock & Ho (2003) that the most highly used category was the affective strategies. Claimed
by Oxford (1993), some of the best learners use affective strategies to control their emotional state, to keep themselves
motivated on task, and to get help when they need it. This may imply that this strategy plays important role for
learner’s mind in dealing with some difficulties when they read. Moreover, the affective strategies can encourage the
learners to focus on their emotion, motivated and have a positive attitude in learning a language. That is very crucial
because positive emotions and attitudes can make language learning far more effective and enjoyable (Oxford, 1990).
In addition, the students who used affective strategies know better how to effectively regulate their emotions and tend
to intentionally seek out opportunities to interact with target-language users communicatively in order to enhance their
proficiency of the language (Stern,1983). In contrast, the findings of the present study are absolutely different from
many previous studies (Park,1997; Bremmer, 1999; Mochizuki, 1999; Khalil, 2005; Hong-Nam & Leavell, 2008; Tsan,
2008; Yu & Wang, 2009; Russell, 2010; Geramia & Baighlou, 2011; Grossmann, 2011; Tech & Yusoff, 2013; Del
Angel & Gallardo, 2014; and Alhaysony, 2017) which found that affective strategies was used the least among
EFL/ESL students. It means that the students unlikely do take control over affective strategies. They may also realize
that negative feelings can stunt language-learning progress (Oxford, 1990). For this matter, the classroom should have a
positive atmosphere for learning. In addition, the teachers then should create a positive feeling in class.

Moreover, classified by strategy, the top three of the most used strategies are resourcing, highlighting, and scanning
which are under cognitive strategies. The findings are consistent with those found in, Yu & Wang (2009), Alireza &
Abdullah (2010), Songsiengchai (2010), Chu et al. (2012), Castillo & Espeleta (2013), Anne (2014), Hungyo (2015),
Semtin & Maniam (2015), Alhaysony (2017), and Riazi (2017) that cognitive strategies were the most used by the
students in learning or dealing with some difficulties of second language. And, Oxford (1990) also agreed that
cognitive strategies were reported by many studies as the most favorite tactic among L2 learners.

In addition, grouped by both category and strategy, the findings showed that social strategies were the least used
strategy. The results consistent with the works of Park (1997), Peacock & Ho (2003), Nisbet et al. (2005), Rao (2006),
Yu & Wang (2009), Alineza & Abdullah (2010), Leung (2011), Afdaleni (2013), Teh et al. (2013), and Alhaysony
(2017). However, social strategies facilitate interaction with others in the context of learning languages and related
cultures (Oxford, 1990). The results implied that the present participants did not realize or were afraid in using English
as a tool to communicate with people. They did not know that social strategies are very important in learning language
because language is used in communication among people. As Bremmer (1999) stated that Asian students likely to use
social strategies that entail asking questions or asking for verification, the Asian culture still look attitude of asking
questions while learning or speaking is still going on as disturbance, impolite, and disrespectful towards the speaker.
Less social strategies use reflected that the students tended to be more independent and showed less desire to consult
their problems with their peers (Alireza & Abdullah, 2010).

4.2 What are the most and least reading strategies that the Thai students employed regarding their feedback
from the interview?

The most used strategy that participants (61 students) informed via interview is scanning which is consistent with those
found in Zhang (2008), Hung & Ngan (2015), and Sultana (2016). The reasons for choosing scanning as the best way
for helping comprehend the text are that it is easy, saves time and fast. There are some previous studies discussed on
the popularity of scanning strategies. Shan-Shan (2013) stated that scanning supported the reading in interacting with
the contents of the text. Fatmawati (2014) also agreed that scanning supported the students to get specific information,
main idea, and details of a text faster together with being so effective to improve the reading comprehension. Next,
skimming (22 students) is the second most used. The reasons are various. For example, the students could understand
the main points. It saves time. In addition, they can get the whole picture of the story. Then, it comes up with note-
taking (20 students). The reasons for choosing this strategy are that it helps the students to get a deeper understanding.
They can remember the important parts of the reading material. They can remember the story better when they take
note. Moreover, the students also informed that summarizing (18 students) is another good strategy for better
understanding, reviewing, and remembering the reading passage that is consistent with the findings of Waelatech &
Paramal (2014). Lastly, using dictionary to find the meaning of the difficult words (14 students) is another way to help
the participants finding the meaning of those difficult words or unfamiliar vocabularies so that they can gain more
understanding about the passage.
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However, the participants (31 students) report reading a passage for one time as the least used strategy. That is because
they think that if they read the passage only one time, they cannot fully understand the passage and they may even
forget what they read. Another reason is that they must not remember what they read. Another least used strategy is
reading every word (15 students). The major reason is that it wastes time in case that the participants have a limited
time in reading such as taking an exam or quizzes. Then, reading aloud (9 students) is informed because the students
stated that this strategy may interrupt themselves or the others so that they cannot concentrate on their task. Moreover,
skimming (8 students) is another least used strategy. The reasons are that they cannot fully understand the text. Finally,
summarizing (6 students) and memorizing (6 students) are other least used strategies. The participants stated that it
wastes time to summarize. Sometimes, they cannot catch the story so that they might do a wrong summary. Moreover,
it is not good to memorize because they cannot fully understand the passage. In the other word, it is just memorizing,
not understanding.

4.3 What reading strategies do Thai students think they are useful or useless when they read the academic texts?

The most used strategy that participants (32 students) informed via interview is summarizing. The reasons for choosing
summarizing as the most useful way for helping comprehend the text are that it helps to cross check their understanding
through the text, supports for better memorizing, is good for reviewing and a better understanding the text. Next,
finding the main idea (18 students) is the second strategy that they think it is useful. The reasons are various. For
example, the students could guess the whole story from the main idea and they can faster understand the reading
passage. Then, it comes up with being a tutor for friends (16 students). The reasons for choosing this strategy are that it
helps the students to review the text.

They can exchange knowledge about the reading passage with their friends. Moreover, the students also informed that
scanning (14 students) is another good strategy for saving time, getting the answers faster. Lastly, reading more
frequently (13 students) is another way that students think is useful that is consistent with the previous study (Incecay,
2013). They think that the more repeat, the better understanding.

However, the participants (29 students) inform reading slowly with no focus as the useless strategy. That is because
they think that it wastes time and they must not understand completely. In addition, eleven participants agree that
reading together with doing other activities is another useless strategy. The main reason is that they did not have a
concentration. Then, nine students mention scanning useless strategy because the students state that this strategy may
cause mistake if they did not read carefully and completely. Moreover, skimming, reading all words, and memorizing
(reported by six students) are other useless strategies. The main reasons are that they cannot fully understand the text
and it wastes time. Finally, looking for facts and opinions (5 students) is another useless strategy. The participants state
that it is difficult for them to clarify facts and opinions.

5. Conclusions

The present study used SILL of Oxford (1990) to investigate the reading strategies among Thai university students. The
results revealed that the participants used affective strategies category the most, whereas social strategies was rated at
the least used. Classified by strategy, a cognitive strategy was used the most, whereas social strategy still was the least
employed. Interview data also informed that cognitive strategies (scanning) was the most employed strategy, whereas
reading a passage for only one time with no focus was the least used strategy. Moreover, students think that
summarizing was the most useful strategy, but reading slowly with no focus was thought to be the least useful strategy.
The findings from the present study would encourage Thai students to realize on their reading strategies and their
importance when they read the academic texts. Then, it also helps those teachers to organize their lesson plans that
related to reading strategies together with developing the curriculum. However, this study did not investigate the
relationship between the results from the questionnaire and those found from interviewing. Therefore, the further
studies should investigate the stated issue.
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